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Broadway Primary Literacy Policy – December 2022 

Next review December 2023 

This policy describes our practice in the teaching of Literacy: reading, writing, phonics, spelling, grammar, punctuation 

and oracy. It is defined by current national guidance on best practice, in-service training, staff discussion and 

professional judgement. 

Our approach to the teaching of Literacy is multi-faceted, incorporating oracy, drama, real contexts and high-quality 

literature.  Our priority is to create fluent readers and writers with all the skills and knowledge they need to be 

confidently literate in life. 

We want all children to leave Broadway with a life-long reading habit and a love of books because reading will improve 

their vocabulary, inspire them creatively and improve their ability to write well. 

Planning: 

Lesson planning is modelled on the work of the 2014 National Curriculum, leading literacy consultants and the scheme 

of work that was created by the Pathways to Write team. 

Wherever possible, writing is linked to the termly class topic and, therefore, the wider curriculum. Editorial skills 

needed for writing (spelling, grammar, punctuation and handwriting) are taught within real contexts wherever possible 

and teachers plan creative and relevant links to their class topics as a stimulus for writing. There is a balance between 

fiction, non-fiction and poetry with an emphasis on whole texts rather than extracts and worksheets.  

Oracy – learning to talk and learning through talk: 

At Broadway, we believe that language provides the foundation of thinking and learning and so ensure that all 

classrooms are language-rich, with children engaged in high-quality dialogue. We create structured opportunities for 

meaningful conversation, discussion and talk around learning. Questioning forms the basis of our teaching and we 

strongly encourage children to be inquisitive and to share their thoughts confidently in a supportive environment. Much 

of our teaching is dialogic, so that children are actively involved in their learning, with a range of strategies used for 

checking understanding and taking responses. Through oracy, children learn how other people make sense of the world, 

how language is used to reason, how emotions and identities are expressed, and how to work together to solve 

problems. 

What does oracy look like at Broadway? 

Across the school: 

● Use of class discussion and talk partners. 

● Listening to and participating in stories, poems, rhymes and songs. 

● Use of sentence-stems to scaffold oral responses in class. 

● Questioning across the curriculum. 

● Reciting and reading aloud. 

● Drama activities to enliven and enrich children’s learning. 

● Re-telling and role-play. 

● Opportunities for children to talk about and discuss their reading and writing. 

● Debating. 

● Collaborative work and reporting back following group work. 

● Presenting in front of an audience. 

Reading 

Our priority is both the teaching of reading skills and the enjoyment of literature, enabling children to become lifelong, 

confident readers. We know that for all our children to become fluent readers and writers, phonics must be taught through 

a systematic and structured phonics programme. 

We use the Rocket Phonics programme to plan and provide daily engaging phonics lessons. All staff involved in the 

teaching of phonics are fully trained in this scheme and receive regular updates as needed. In phonics, we teach 
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children that the letters of the alphabet represent sounds, that these can be used in a variety of combinations and are 

put together to make words. The children learn to recognise all of the different sounds and combinations that they might 

see when they are reading and writing. 

Our explicit phonics teaching begins in Reception and follows a careful, research-based sequence that allows children 

to build on their previous phonic knowledge and master all phonic strategies as they move through school. As a result, 

all our children are able to tackle any unfamiliar words that they may discover. 

We also model these phonic strategies in shared reading and writing both inside and outside of the phonics lesson and 

across the curriculum and school. 

As children build fluency, comprehension skills become our main area of focus and questioning looks at skills such as 

re-telling, inference and prediction. We believe that high-quality literature is key to motivating children to read and 

instilling in children a love of literature and children throughout the school are read a high-quality story at the end of each 

and every day. 

Children are expected to read every night at home and take home a phonetically decodable book that matches the 

sounds taught in school, as well as one or two shared reading books to enjoy with adult support. In younger classes, 

adults write in reading records to keep a record of what they are reading. School adults communicate in the records so 

that parents are aware of what books children are reading, which sounds they have been learning and how they are 

responding to texts at school. 

What does reading look like at Broadway? 

The teaching of reading in EYFS: 

 

● In Reception, children follow the progression within the Rocket Phonics programme. Phonics is taught daily 

with regular review sessions. 

● Phonics starts in Week 2 of Reception to ensure the children make a strong start. 

● By the end of Reception, children will have been taught: 

● Reception lessons start at 10 minutes, with daily additional oral blending – building up over the year. 

● Children engage in daily Guided Reading sessions which are 30 minutes long. 

● Books used within these sessions are vocabulary-rich and allow children exposure to words they may not be 

exposed to usually. Staff encourage discussion of the books with simple, open-ended questions that aid a 

child’s early development of comprehension skills and love of reading. 

● In order to maintain a child’s phonetic ability, they will read to an adult from within the classroom team once 

per week in a 1:1 setting. The books used for this are phonetically decodable and match the sounds taught 

from their phonics lessons. 

● The children then take the same book home to ensure success is shared with the family, alongside a 

‘Shared Reading’ book to enjoy with adult support. 

● By the end of Reception, children will have been taught: 
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The teaching of reading in KS1: 

● Y1 phonics continues through the Rocket Phonics scheme and lessons are 30 minutes long. 

● By the end of Year 1, children will have been taught the following sounds: 

 
● Children in Year 1 continue to apply their phonics knowledge by using a matched decodable reader. 

● The children take the same book home to ensure success is shared with the family, alongside a 

‘Shared Reading’ book to enjoy with adult support. 

● Children are also taught during shared and guided group reading using structured and repetitive ‘big books’, 

guided texts and short stories. 

● Teachers, teaching assistants and volunteer readers read on an individual basis with children as necessary: 

how often and who is based on assessment of progress. 

● In Y2, the following is taught using the Rocket Phonics scheme: 

 
● Vigorous assessment will be used to allow children who are missing phonetic knowledge to have targeted 

intervention. 

● Whole-class guided reading is used with a key text and the children receive 90 minutes of this per week. 

● Children are sent home with a reading book that is at the appropriate decodable level for them, as well as 

‘shared’ reader that exposes children to different vocabulary that can be read with a parent. 

● Once children are confident with Phase 6, Year 2 will begin following the No Nonsense Spelling scheme. 

This will primarily be towards Summer Term but teachers are allowed to use professional judgement as to 

when they should implement. 

The teaching of reading in KS2: 

● Teachers and teaching assistants continue to monitor children’s reading progress through a combination of 

individual, group and shared reading. 

● To ensure shared access to high level texts and discussion, whole-class reading takes place at least twice 

a week across KS2.  

● Opportunities for independent reading are provided to encourage children to develop reading stamina and 

reading for pleasure. 

● Children and adults share their text choices and recommend books to others. 
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● Phonic strategies continue to be taught and referred to when reading and writing. 

● Children who continue to need phonics support are provided with Phonics Intervention until it is deemed 

they have the required phonetic knowledge. 

Developing a love of reading: 

To ensure children leave us with a life-long reading habit and a love of books, reading for pleasure is prioritised across 

the school and books are central in our classrooms and teaching. 

● Rich and varied opportunities for reading are provided across the curriculum: topic books, news articles, blogs, 

class magazines etc. 

● We have a dedicated book corner area in each classroom where high-quality, appealing, diverse books are 

readily available. 

● All class teachers read a class novel at the end of every day. Much thought goes into the selection of texts to 

ensure exposure to high level vocabulary and exciting plotlines. 

● We share our ‘Key Texts’ that teachers are reading with our whole school community through the use of social 

media. 

● There is talk and discussion about reading in a variety of contexts, both formal and informal. 

● We have a school Book Fair and always celebrate World Book Day. 

● Teachers also promote the Broadway reading challenge and we reward readers (as well as reluctant readers) 

with access to our Reading Vending Machine.  
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Writing: 

At Broadway, we strive to create an environment that will promote both reading and writing. In order to ensure that all 

pupils learn to be confident writers we encourage children to write creatively whilst teaching key writing skills explicitly 

and systematically. 

In class, teachers plan structured shared reading and write model pieces so children understand the characteristics of 

different genres. Additionally, for each piece, children are taught a suitable grammar concept which helps them to write 

accurately and learn the correct terminology to discuss writing with precision. 

Teachers plan sequences of lessons following the Pathways to Write scheme. The scheme allows teachers to focus on 

the fundamentals of writing as well as deliver inspiring lessons that nurture a love of writing in all our learners. Teachers 

are encouraged to use their professional judgement to ensure that all learners are challenged and inspired; they are 

encouraged to refine the ideas suggested within the scheme. 

What does writing look like at Broadway? 

Across the school: 

● A purpose and audience for each piece of writing is decided from the outset. 

● Children and adults have a shared understanding of what success will look like for each genre/outcome. 

● Writing is displayed and celebrated all over the school. 

● We provide stimulating first hand experiences, e.g. trips, storytellers and drama. 

● Writing is taught as a carefully sequenced activity. 

● Teachers provide regular helpful feedback through marking 

● Time is planned into lessons for children to respond to feedback. 

● Writing is, in the main, linked to class topics to promote engagement. 

● We ensure progression in knowledge, complexity of tasks and expectations year on year. 

● Genres are chosen to match the writing expectations from the National Curriculum and build on prior 

learning. 

● We build stamina for writing by providing opportunities to write independently and for extended periods. 

● Editing and reviewing form a large part of lesson time – with age-appropriate strategies for green-pen 

response marking used across the school. 

● Peer marking is encouraged as an additional way for children to respond to writing. 

 

Spelling: 

Understanding how to spell correctly is important in supporting children to organise their thinking around language. 

Knowing how to apply spelling rules and recognising key words is empowering for children. Spelling plays a significant 

part of standardised assessment and is taught throughout the school. We use the 2014 National Curriculum as a 

guideline as to which spellings should be taught in which year group. 

What does spelling look like at Broadway? 

The teaching of spelling in EYFS and KS1: 

● In Nursery and Reception, Rocket Phonics visuals are available on tables showing images to remind children 

of trickier digraphs they want to write. Children learn sounds and letters rigorously through the Rocket 

Phonics progression, which supports sounding out, segmenting and blending. 

● Children attempt writing by sounding out words and recording the sounds they hear. 

● Classes have a ‘sound table’ for young children to add things to beginning with the sound of the day or week. 

● From Year 1, children are actively encouraged and taught to proofread their writing for spelling errors. 

The teaching of spelling in Y2-6: 

● From the Summer term of Year 2 onwards, our spelling lessons are based on the Pathways to Spelling 

units that follow clear patterns to aid understanding. This may be earlier within the school year depending 

on the cohort and the judgement of the Year 2 class teacher. 
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● Throughout KS2, a spelling rule or new letter sounds are introduced weekly and relevant spellings are 

taught in class before being practised at home for a weekly test. 

● Phonic strategies continue to be taught and referred to by school adults - encouraging children to sound out 

to check spelling. 

● Key word banks, high frequency words, dictionaries and word pattern visuals scaffold children as 

necessary. 

● When writing, children are encouraged to ‘wiggle’ underline words they are not sure of to check in a word 

bank or dictionary to avoid interrupting the flow of their writing. 

● Spellings are identified by adults and children practise spelling corrections in their literacy books as part of 

their response to marked work. 

● Where additional spelling support is needed, children work in small groups with an adult to reinforce 

spelling patterns, alongside their whole-class word lists. 

Grammar 

An understanding of how to use grammar correctly, use relevant meta-language and identify word classes and sentence 

types is taught both in the context of a piece of writing and explicitly in whole class work. Linked to the 

National Curriculum guidelines for year groups, grammar is taught and planned to fit in with relevant genres of writing. 

What does grammar teaching look like at Broadway? 

Across the school: 

● We start with the basics of sentence construction including full stops and capital letters. 

● Children begin to identify word classes early on (noun, verb, adjective and adverb) and use this 

understanding in their writing. 

● We have created Grammar Expectations document that allows staff to view the requirements of their year 

group as well as see what prior knowledge children should have. 

● We follow the 2014 National Curriculum as guidance as to what is taught in each year group and, from this, 

have devised a specific structure for our school detailing expectations year by year.  

 

Handwriting 

We place value on children taking pride and care over their work and handwriting is a key part of this. Having a fluent, 

comfortable handwriting style is crucial for children to develop writing stamina and feel proud of their work. In EYFS, 

there is a big emphasis upon fine motor skills and we use a range of resources to practise these basic skills. This moves 

into correct letter formation with a focus on both upper and lower case letters. 

What does handwriting look like at Broadway? 

Across the school: 

● We use the Broadway handwriting scheme as a basis for our teaching, which builds a consistent style 

across the school. This is currently being phased out within our EYFS and KS1 year groups in line with 

national guidelines. From Sept 2024, cursive script will be taught explicitly in KS2.  

● Our end goal for all children is to have a fluent cursive script and so we encourage children to join their 

writing as soon as they are forming their letters correctly. 

● Extra handwriting groups occur in classes throughout the school where the class team feel that additional 

handwriting support is needed. 

 

 

Assessment 
We firmly believe in the power of immediate, personalised feedback, so much marking is done ‘pen-in-hand’ by teachers 

during lessons. Being next to a child and having a conversation in the moment about their work has far more impact 

than lengthy written feedback in many instances, so adults create classrooms where this dialogue is possible and 

powerful. Regular feedback is still given, following the marking policy, after extended pieces of writing. 

See Assessment Policy for more information on whole school monitoring and evaluation, tracking and work sampling.
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Appendix 1 – GPS Expectations 
 

At Broadway, we have devised a set of non-negotiables that our children should be competent with and use within their writing by the time they leave that year group. Below is the table of these 

expectations: 

Year 
Group 

Word Structure Sentence structure Text Structure Punctuation Vocabulary 

Y1  Regular plural noun suffixes –s or –
es (e.g. dog, dogs; wish, wishes)  
 
Suffixes that can be added to verbs 
(e.g. helping, helped, helper)  
 
How the prefix un– changes the 
meaning of verbs and adjectives 
(negation, e.g. unkind, or undoing, e.g. 
untie the boat)  

How words can combine 
to make sentences  
Joining words and joining 
sentences using and  

Sequencing sentences to form 
short narratives  

Separation of 
words with 
spaces  
 
Introduction to 
capital letters, 
full stops, 
question marks 
and exclamation 
marks to 
demarcate 
sentences  
 
Capital letters 
for names and 
for the personal 
pronoun I  

word, sentence, letter, 
capital letter, full stop, 
punctuation, singular, 
plural, question mark, 
exclamation mark  

Y2  Formation of nouns using suffixes such 
as –ness, –er  
 
Formation of adjectives using suffixes 
such as –ful, –less  
(A fuller list of suffixes can be found in 
the Year 2 spelling appendix.)  
 
Use of the suffixes –er and –est to 
form comparisons of adjectives and 
adverbs  

Subordination (using 
when, if, that, or because) 
and co-ordination (using 
or, and, or but)  
 
Expanded noun phrases 
for description and 
specification (e.g. the blue 
butterfly, plain flour, the 
man in the moon)  
 
Sentences with different 
forms: statement, 
question, exclamation, 
command  

Correct choice and consistent use 
of present tense and past tense 
throughout writing  
Use of the continuous form of 
verbs in the present and past 
tense to mark actions in progress 
(e.g. she is drumming, he was 
shouting)  

Use of capital 
letters, full 
stops, question 
marks and 
exclamation 
marks to 
demarcate 
sentences  
 
Commas to 
separate items 
in a list  
 
Apostrophes to 
mark contracted 
forms in spelling  

verb, tense (past, 
present), adjective, 
noun, suffix, 
apostrophe, comma  
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Y3  Formation of nouns using a range of 
prefixes, such as super–, anti–, auto–  
 
Use of the determiners a or an 
according to whether the next word 
begins with a consonant or a vowel 
(e.g. a rock, an open box)  
 
Word families based on common 
words  
 

Expressing time and 
cause using conjunctions 
(e.g. when, so, before, 
after, while, because), 
adverbs (e.g. then, next, 
soon, therefore, or 
prepositions (e.g. before, 
after, during, in, because 
of)  

Introduction to paragraphs as a 
way to group related material  
 
Headings and sub-headings to aid 
presentation  
 
Use of the perfect form of verbs to 
mark relationships of time and 
cause (e.g. I  
have written it down so we can 
check what he said.)  
 

Introduction to 
inverted 
commas to 
punctuate direct 
speech  

word family, 
conjunction, adverb, 
preposition, direct 
speech, inverted 
commas (or “speech 
marks”), prefix, 
consonant, vowel, 
consonant letter, vowel 
letter, clause, 
subordinate clause  

Y4  The grammatical difference between 
plural and possessive -s  
 
Standard English forms for verb 
inflections instead of local spoken 
forms (e.g. we were instead of we was, 
or I did instead of I done)  

Appropriate choice of 
pronoun or noun within a 
sentence to avoid 
ambiguity and repetition  
 
Fronted adverbials (e.g. 
Later that day, I heard the 
bad news.)  

Use of paragraphs to organise 
ideas around a theme  
 
Appropriate choice of pronoun or 
noun across sentences to aid 
cohesion and avoid repetition  

Use of inverted 
commas to 
punctuate direct 
speech  
 
Apostrophes to 
mark singular 
and plural 
possession (e.g. 
the girl’s name, 
the boys’ boots)  
 
Use of commas 
after fronted 
adverbials  

pronoun, possessive 
pronoun, adverbial  

Y5  Converting nouns or adjectives into 
verbs using suffixes (e.g. –ate; –ise; –
ify)  
 
Verb prefixes (e.g. dis–, de–, mis–, 
over– and re–)  

Relative clauses 
beginning with who, 
which, where, why, 
whose, that, or an omitted 
relative pronoun  
 
Indicating degrees of 
possibility using modal 
verbs (e.g. might, should, 
will, must) or adverbs 
(e.g. perhaps, surely)  

Devices to build cohesion within a 
paragraph (e.g. then, after that, 
this, firstly)  
 
Linking ideas across paragraphs 
using adverbials of time (e.g. 
later), place (e.g. nearby) and 
number (e.g. secondly)  

Brackets, 
dashes or 
commas to 
indicate 
parenthesis  
 
Use of commas 
to clarify 
meaning or 
avoid ambiguity  

relative clause, modal 
verb, relative pronoun, 
parenthesis, bracket, 
dash, determiner, 
cohesion, ambiguity  
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Y6  The difference between vocabulary 
typical of informal speech and 
vocabulary appropriate for formal 
speech and writing (e.g. said versus 
reported, alleged, or claimed in formal 
speech or writing)  

Use of the passive voice 
to affect the presentation 
of information in a 
sentence (e.g. I broke the 
window in the greenhouse 
versus The window in the 
greenhouse was broken)  
 
Expanded noun phrases 
to convey complicated 
information concisely (e.g. 
the boy that jumped over 
the fence is over there, or 
the fact that it was raining 
meant the end of sports 
day)  
 
The difference between 
structures typical of 
informal speech and 
structures appropriate for 
formal speech and writing 
(such as the use of 
question tags, e.g. He’s 
your friend, isn’t he?, or 
the use of the subjunctive 
in some very formal 
writing and speech)  

Linking ideas across paragraphs 
using a wider range of cohesive 
devices: semantic cohesion (e.g. 
repetition of a word or phrase), 
grammatical connections (e.g. the 
use of adverbials such as on the 
other hand, in contrast, or as a 
consequence), and ellipsis  
Layout devices, such as 
headings, sub-headings, columns, 
bullets, or tables, to structure text  

Use of the semi-
colon, colon and 
dash to mark 
the boundary 
between 
independent 
clauses (e.g. It’s 
raining; I’m fed 
up.)  
Use of the colon 
to introduce a 
list  
Punctuation of 
bullet points to 
list information  
How hyphens 
can be used to 
avoid ambiguity 
(e.g. man eating 
shark versus 
man-eating 
shark, or 
recover versus 
re-cover)  

active and passive 
voice, subject and 
object, hyphen, colon, 
semi-colon, bullet 
points, synonym and 
antonym  

 

 


